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Introduction

Helping Parents of Students with Disabilities Help Their Children Succeed on the State Test.
A
ll parents, just like teachers, want their children to be successful in school. For some students, such as students with disabilities, success in school can prove to be a more challenging task than it is for other students. Numerous laws, such as the reauthorization of IDEA in 1997, were devised to help all students succeed in school, especially students with disabilities.

One method of ensuring all students have the opportunity to learn the same challenging content in school is the creation and use of standardized state tests. Legally, all students, including students with disabilities, must take these tests. However, because of their disability, some students may be unfairly penalized by taking these tests, because their disability may prevent them from showing what they really know. That is why the law also requires students with disabilities to be provided with testing accommodations, which will hopefully allow students with disabilities to show what they truly know on the state test. 

The purpose of this inservice and manual is to provide parents with knowledge about the state test, testing accommodations, and how parents can be involved in the selection of the best accommodations for their child. 
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Background Information

Important Background Information Parents Should Know About Educational Assessment, Testing Accommodations, and Parent Roles in Choosing Testing Accommodations.
E
ducational Assessment. According to the Wisconsin Department of Public Instruction, Educational Assessment
“…refers to the ways educators collect information on how well your child is doing in school. The purpose of collecting this information is so that you and your child’s teachers can make decisions about your child’s education” (DPI, 1999)

Educational assessment can take many forms, such as teacher-made tests and quizzes, student interviews, student-produced work projects, and standardized tests. It is important that students’ academic progress is assessed using a variety of these methods, since each one of them by themselves only paints part of the picture of how your child is doing in school. 

The type of educational assessment that perhaps receives the most attention are the standardized tests that students are required to take in 4th, 8th, and 10th grade in Wisconsin. These tests are made to assess what students have learned in subjects like language arts, mathematics, social studies, and science. These tests use a variety of methods, like multiple choice, short answer, and essays to assess what students have learned in the classroom.

Both federal and state law requires that all students, including students with disabilities, take the state test. These laws also require decisions whether or not students with disabilities participate in the state test, and the degree to and manner in which they do participate, to be decided by the child’s IEP (Individualized Education Plan) Team (See Appendix A for more detailed information regarding these requirements). 

T

esting Accommodations. According to the Wisconsin Department of Public Instruction, Testing Accommodations
“…refers to the changes that can be made in the testing process so that students with disabilities can participate” (DPI, 1999).

Another way to look at testing accommodations is to consider them to be “…changes in the way a test is administered or responded to by the person tested. These changes are intended to offset or correct for distortions in scores that may be caused by a student’s disability” (Elliott, Kratochwill, & Schulte, 1998; McDonnell, McLaughlin, & Morison, 1997). 

Perhaps the best way to understand how accommodations can help a student with disabilities show what they truly know on a test is to think about an accommodation that a large number of people use every day. As a matter of fact, you might use this accommodation yourself: eyeglasses! 

That’s right, eyeglasses can be considered an accommodation. Imagine if someone with poor vision, who must wear glasses to see, is asked to read a billboard along the highway. If that person does not have an accommodation (the glasses), it may be impossible for that person to read the billboard. We would not say that person does not know how to read. Instead, we would say that the person simply could not see the billboard. We cannot know if the person can truly read until an accommodation (the glasses) is put into place, so that person can see all of the words on the billboard. As you can see (no pun intended!), that person still may not be able to read, but we can determine more certainly with the appropriate accommodations. 

This is the purpose of testing accommodations for students with disabilities. We cannot truly know what the student has learned until we provide them with the appropriate accommodations that remove the interference that their disability creates. This is no promise that students with disabilities will perform better. The hope is that we get a true picture of what they really know. 

Just as full participation in testing by all students is mandated by law, so to is the use of appropriate testing accommodations for students with disabilities. Testing accommodations are selected by the student’s IEP team (See Appendix A for more detailed information). 

Although many states, including Wisconsin, have passed laws requiring students with disabilities have testing accommodations provided to them, very little is known about which accommodations are effective and appropriate. What we do know is that there is no set of accommodations that will work for all students with disabilities; they must be individualized to meet the needs of the child (McKevitt et al., 2000). Some preliminary evidence indicates that there are some accommodations that can be both helpful and appropriate for students with disabilities. Some of these include:

· Extra time

· Verbal encouragement of student effort

· Reading directions to the student

· Simplifying the language in the directions

· Rereading the subtask (section) directions

· Having students reread directions to the teacher

· Reading test questions and content to the student

· Restating questions with more appropriate vocabulary

P

arents’ Role in Choosing Testing Accommodations. In Wisconsin, parent’s role in choosing testing accommodations for their child comes from two main sources: the reauthorized IDEA of 1997 (Individuals with Disabilities in Education Act) and the Wisconsin Guidelines to Facilitate the Participation of Students with Special Needs in State Assessments. These two sources essentially indicate that parents have the right to full and equal participants on their child’s IEP team. Since the IEP team is the source from which testing accommodations are selected and implemented, this gives parents an important voice in deciding on which accommodations are going to be the most useful and appropriate for their child. 
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Considerations in Choosing Testing Accommodations

Information Parents Should Know in Choosing the Most Helpful and Appropriate Testing Accommodations for Their Child.

V

alidity Issues. In choosing testing accommodations, it is important that the accommodations not only be helpful for the student, but also appropriate. This is an issue we call validity. The Standards for Educational and Psychological Testing (American Educational Research Association, American Psychological Association, National Council on Measurement in Education, 1999) describe validity as a property of that defines the extent to which evidence and theory support the meaningful interpretation of test scores, as defined by the purpose and proposed use of a test. In other words, validity deals with how confident we can be in the accuracy of our results when we interpret them. 

To understand how this relates to testing accommodations, let us revisit our previous analogy. Remember the person who needed glasses to read the billboard along the highway? Instead of asking that person to read a billboard, we will instead try to determine how good their vision is using an eye chart like the one used by your optometrist. This is a different type of test. Now our test is for quality of vision, not reading ability. If the person is wearing glasses for this test, we will not get an accurate measure of the true vision of that person, because the eyeglasses are designed to improve one’s vision. Such an accommodations would invalidate our test results. 

This is the danger we face in choosing testing accommodations for students with disabilities. We run the risk of changing the nature of the tasks too much with some accommodations, so much so that we could not be sure if the results for that student are due to their knowledge of the content or the help we gave them. For instance, if a test is designed to measure a student’s reading skills, having the teacher read the content of a passage to a student could invalidate our results (See Appendix B for more examples of accommodations that could potentially invalidate test results). We must always consider whether accommodations we are choosing for a student could invalidate test results.

O

btaining Information to Choose the Best Testing Accommodations. As concerned parents, you want to do the best job possible deciding which accommodations will best enable your child to show what he or she knows on the state test. You have already obtained a lot of important information in this manual. In addition, you know your child better than anyone else, and the information you bring to an IEP team about your child is essential to making decisions that will best benefit your child academically. However, perhaps the most important information you need to obtain before being part of the IEP team’s decisions regarding testing accommodations for your child is to learn what the teacher knows not only about your child’s academic performance, but also what types of things the teacher has done with your child that have been helpful in the classroom. IEP teams need a variety of information to make decisions that are in the best interest of your child (See Appendix C for more sources of information).

C

ollecting Validity Evidence. You have been provided with a great deal of information about being part of an IEP team to choose testing accommodations for your child. It is often useful to have something to organize all of your thoughts and information as you gather it in order to make informed decisions about testing accommodations, such as a checklist (See Appendix D). Although you cannot make the best decisions by only completing a checklist, this is a useful method for helping you evaluate the information that have collected to make an informed decision about testing accommodations for your child.
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Using the Academic Accommodations Checklist to Choose Testing Accommodations

A New Method for IEP Teams to Use in Deciding on Testing Accommodations for Students with Disabilities.

T

he Academic Accommodations Checklist. The Academic Accommodations Checklist (AAC) is a measure designed to help organize, record, and encourage IEP teams to not only decide on testing accommodations for students with disabilities, but also evaluate the validity of those accommodations (Elliott, 2000). The AAC contains 75 accommodations in eight different areas:

· Assistance prior to administering the test

· Motivational accommodations

· Scheduling accommodations

· Assistance with test directions

· Assistance during assessment

· Equipment or assistive technology

· Test format accommodations

Before the student takes the test, members of the IEP team check off accommodations listed on the student’s IEP and also indicate the accommodations they plan to use during testing. Once testing is completed, the test administrator (typically the teacher) can record the accommodations used with the student during testing.

C

hecklist/Steps. A member or multiple members of the IEP team typically fill out the AAC. Once completed, a copy of the AAC is mailed to the parents of the child so they can see what accommodations their child will receive. The following is a list of steps that can be used in completing the AAC. Although you have the right to be present while this checklist is completed, often you will simply be given this information before your child is tested. 

Using the Assessment Accommodations Checklist

STEP 1 Complete Student Information

STEP 2 Meet with IEP Team to Selection Accommodations

· Consider the demands of the forthcoming test(s) with the individual student’s disability in mind.

· Review the list of testing accommodations in each of the eight categories on the AAC.

· Circle the item numbers of accommodations that meet the following criteria:

1.
The testing accommodation is similar to an instructional

accommodation that is being used with the student in his/her classroom.

2. The accommodation is reasonable and will  help the student show the ability the test is designed to 

measure.

· Summarize the team’s consensus concerning accommodations that will be provided for this student by completing the table below.

STEP 3 Communicate the Accommodation Plan with the Student’s Parent(sI

· Complete the backside of the form letter (page 6) addressed to the student’s parent by checking the appropriate categories of testing accommodations that the IIEP team has recommended. Detach this letter and give it to the student’s parent(s) so they will be informed about the forthcoming test and the use of accommodations with their child.

STEP 4 Implement Testing Accommodation Plan

· Provide a detailed description of the testing accommodations recommended by the IEP team to the person who will administer the test or the school’s testing coordinator.

STEP 5 Report and Evaluate the Use of the Testing Accommodations

· In the space below, note any changes or modifications to the testing accommodation plan described in Step 4. If no changes were made, check this box: 0 No Changes

· Finally, based on your experience with this student, list any: (a) accommodations that might have interfered with the student’s performance or invalidated the test score(s) and (b) additional accommodations that you would recommend on future tests.

T

he AAC. See Appendix E for the published version of the AAC.
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Case Activity

Practicing What We Have Learned.

B

rief Introduction to the Activity. The best way to learn how to do something new is to practice with the new information you have obtained. Below is a case example of student with disabilities. Read the passage, and then move on to the next section for the remaining instructions to complete this activity.

T

he Case of Tia. Tia is an 8th grade student who is classified as learning disabled. Her instructional reading level is 5th grade, but she receives all her instruction in regular classes with some support from a consulting special education teacher. She has good listening and memory skills, and is a highly motivated student who gets along well with her classmates. She often requires extra time to complete her work because she reads slowly and benefits from assistance with her written assignments due to her poor spelling skills. 

T

he Activity. You can do this activity by yourself, with other family members, or your child’s teacher, who could also possibly benefit from such an exercise. Given what you have learned about where to obtain information regarding student performance, what types of accommodations have been shown to be helpful for students with disabilities, the accommodations listed on the AAC, and the information provided in the passage, what accommodations you would recommend for Tia. Complete the AAC  (Appendix E) for Tia. When you are done, reflect on difficulties your child is having in school, how those difficulties are similar or different from Tia’s, and what you think you would recommend for your own child. Although decisions on testing accommodations are made by the entire IEP team, it is helpful to have as much information as possible  when you go into IEP meetings.

Chapter

5

Resources for Parents

Information Centers

Wisconsin Center for Education Research (WCER)


University of Wisconsin-Madison


1025 W. Johnson St.


Madison, WI 53706


http://www.wcer.wisc.edu

National Center on Educational Outcomes (NCEO) 


University of Minnesota, 350 Elliott Hall, 


75 East River Road, Minneapolis. MN 55455. 


Phone 612-624-8561   FAX 612-624-0879

 
http://www.coled.umn.edu/NCEO

Fair Test: The National Center for Fair and Open Testing

342 Broadway, Cambridge, MA 02139

Phone 617-864-4810   FAX 61 7497-2224

E-mail FairTest@aol.com

National Center for Research on Evaluation, Standards and Student Testing (CRESST)

UCLA Center for the Study of Evaluation

1320 Moore Hall/Mailbox 951522

Los Angeles, CA 90095-1522

http://www.cse.ucla.edu
Wisconsin Department of Public Instruction

http://www.dpi.state.wi.us
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Evaluation of Inservice
Please complete this form to give us feedback about the inservice. Your comments will be useful to prepare further materials for school professionals.

1. The information presented in this inservice is useful for parents of children with disabilities.

Strongly Agree 






Strongly Disagree

        1


2


3

4


5

2.
The techniques described in the inservice will help students improve performance on educational assessments.

Strongly Agree 






Strongly Disagree

        1


2


3

4


5

3.
I am likely to try these techniques with my child.

Strongly Agree 






Strongly Disagree

        1


2


3

4


5

4.
I would recommend these procedures to other parents to use with students with disabilities.

Strongly Agree 






Strongly Disagree

        1


2


3

4


5

5.
The material was effectively presented by the authors.

Strongly Agree 






Strongly Disagree

        1


2


3

4


5

Please use the space below and on the back to write any comments you have about the content of the inservice or the presentation:
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Assessing All Students:

What Every Parent of a Student with a Disability Needs to Know

About Participation in Assessment Programs and Testing Accommodations

All parents want their children to do well in school and become successful citizens. Wisconsin educators also have high goals for all students, including students with disabilities.

Today more than ever, the public and educational leaders are concerned about the progress of students in school. Both parents and educators want students to be skilled in reading, writing, mathematics, science, and social studies. Schools must assess all students to see if students are meeting these goals.

Keeping a record of the progress of students is an important part of an appropriate education. It is also required by federal and state laws for students with disabilities. Tests, or “assessments,” are one way educators collect information about a student’s achievement. In Wisconsin, the Wisconsin Student Assessment System (WSAS) is the state’s system for keeping track of what students are learning and how well they are learning it. At present, the WSAS includes the Wisconsin Reading Comprehension Test at grade 3 and the Wisconsin Knowledge and Concepts Exams at grades 4,8, and 10.

In the past, not all students have been included in all statewide (or schoolwide) assessments.
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When this happens, assessment results do not give us a true picture of how all students are doing. During the past seven years, the number of all students who took the tests, such as the Wisconsin Reading Comprehension Test, and the Wisconsin Knowledge and Concepts Exam have ranged from a low of 41% to a high of 100% (for example, the 1997-98 Wisconsin School Performance Report states that student test participation rates vary widely from school to school, with some schools testing less than half their students and others testing 100%).

In the past, many students with disabilities have not taken these state tests. There are several possible reasons why this has occurred. Some parents and educators of children with disabilities did not have students take the state tests because they believe testing is stressful. Others believe that the state tests don’t measure what the child is learning. Still others believe that there is not much that can be learned from additional tests because the child has been tested so much already. However, if educators and parents want a true picture of how well students are learning and applying knowledge and skills, all students need to be assessed periodically. All students includes students with disabilities.

Making good decisions about testing students with disabilities requires parents and educators to work together. The rest of this document summarizes major ideas about assessment in the state of Wisconsin. The purpose of this booklet is to help you, as a parent of a student with a

2

disability, understand the assessment process so you can be an equal partner in making testing decisions tat affect your child.

Key Terms and Definitions
Educational Assessment refers to the ways educators collect information on how well your child is doing in school. The purpose of collecting this information is so that you and your child’s teachers can make decisions about your child’s education. Some examples of educational assessments are standardized tests, teacher-made quizzes or tests, interviews, work samples, classroom observations, and questionnaires.

Tests are only samples of your child’s knowledge and skills. To know how your child is doing in school. it is important for you and your child’s teachers to have (and use) many types of school records. It is also important for schools to keep records of assessments in which your child participated at different points in time.

Academic Content Standards refer to the skills and information that all children are expected to learn in the areas of mathematics, language arts (including reading and writing), science, and social studies.

Educational Accountability System refers to the ways educators measure their own success in
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providing students with an appropriate education. Test results of what all students (including students with disabilities) know and can do are important. When made public, this information lets parents and educators know what they are doing well and what they need to improve. As a result, policy-makers, educators and parents can make decisions to improve education for all students.

Students with disabilities have not regularly participated in assessments. By not including

students with disabilities in assessments, schools do not get a true picture of how successfully they provide all students with an appropriate education. In order to improve education and get an accurate picture of how well students are learning, all students must participate in assessments.

Some people worry that students with disabilities will lower the overall test scores of a school and district. For this reason, test scores for students with disabilities will be reported in three ways. First, their test scores will be included with the scores of all students. Second, students’ with disabilities scores will be reported as a group, separately from the scores of other students. Third, their test scores from the Wisconsin Knowledge and Concepts Examinations, and many other assessments, will include information about their strengths and weaknesses within different subject areas. This information helps teachers and parents decide what is best for a student’s future education.
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Testing Accommodations refers to the changes that can be made in the testing process so that students with disabilities can participate. Teachers, and many parents, know about instructional accommodations, like help with instructions and extra time to complete work.

Testing accommodations are changes in the way a student is given a test or asked to respond to test questions. Testing accommodations are meant to offset challenges caused by a disability, without changing what the test measures. Many different testing accommodations are allowable. In Wisconsin, you and the other people on your child’s Individualized Educational Program (IEP) team, e.g., teachers, administrators, psychologists, are responsible for selecting appropriate testing accommodations, within state guidelines. More about testing accommodations is discussed later in this document.

The Law and Practical Guidelines for Testing Students with Disabilities
Since the 1 970s, federal and state laws have guaranteed that students with disabilities receive a “free, appropriate, public education” (FAPE). This means that special education and related services are provided at no cost to parents and that these services conform to the IEP for each child. Assessments are one of the many ways parents and educators decide what an appropriate education is for a child and therefore, what educational services a child will receive. Because assessments play an important role in decisions about the future education of a child, students with disabilities are expected by law to participate in assessments as part of their FAPE.
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The Individuals with Disabilities Education Act (IDEA) Amendments of 1997, and Chapter 115 of state law, include requirements concerning

•
children with disabilities participating in general state and districtwide assessment programs with appropriate accommodations, when necessary;

•
documenting in a student’s IEP any individual changes in the way state or districtwide tests are given;

•
documenting in a student’s IEP a reason for excluding a child from a standardized test and indicating how the student will be assessed with an alternate method: and

•
reporting to the public the participation and performance of children with disabilities with the same detail as reports for children without disabilities.

The Wisconsin DPI has published Guidelines to Facilitate the Participation of Students with Special Needs in State Assessments. These guidelines simplify the decisions about participation in state assessments for a child with a disability because they provide specific recommendations to parents and educators. Key points from these guidelines include:

•
Students with disabilities should be given the same opportunity to improve and demonstrate their academic performance as students without disabilities. State and districtwide tests are opportunities for students to show their abilities and to receive feedback about their performances.

•
The student’s IEP team. which includes the parents as equal participants, addresses all questions regarding the participation of the student in state and districtwide tests.
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•.
State and federal special education law require that a students IEP include statements of

-whether or not the child will participate in the test;

-if the child is participating in the test, any accommodations necessary; and

-if the child is not participating in the test, a statement of why the test is not

appropriate and how the child will be assessed.

•
To make these statements, the IEP team must know about the child’s present level of educational performance, the goals on the IEP, and the general curriculum. The IEP team must also know how the state or districtwide test is given, its content, and the similarity between the skills the test assesses and the child’s curriculum.

•
Participation in the state or districtwide tests for students with disabilities is not an “all or nothing” decision. Instead, there are multiple options for the student with a disability to participate. These options include

-participation in the test without accommodations;

-participation in the test with accommodations; or

-participation in alternate assessments.

•
The IEP team decision about student participation in state assessment must be made on an individual basis. A thorough review of data specifically related to the child must be part of the decision-making process.

•
This thorough review involves a review of student records, including the most recent evaluation data, formal and informal tests conducted by team members, reports by parents
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and teachers, examples of classroom work, independent educational evaluations, and any other information available to the IEP team.

•
To make appropriate decisions about the student’s need for accommodations on the standardized test or need for participation through alternate assessment, the IEP team should

-begin with the belief that the student will participate in the test (make every effort to include the student in state standardized testing);

-decide if the student needs accommodations or an alternate assessment based on the student’s present level of educational achievement, the student’s IEP goals, and information about the test’s content and the way it is given;

-consider the accommodations that the student receives in classroom assessments as possible accommodations for the standardized test;

-select accommodations that do not change the skills or content tested. If the necessary accommodations would change the skills or content tested, the students knowledge and skills should be assessed through an alternate assessment. For example, an accommodation that includes reading passages aloud to students is not an acceptable accommodation if the purpose of the assessment is to measure reading skills. A student who requires this accommodation should participate in an alternate assessment; and
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-use an alternate assessment only if a student would not be able to demonstrate some of the knowledge and skills on the standardized assessment with appropriate accommodations.
•
If the IEP team decides that, even with accommodations, a child with a disability would be unable to show at least some of the knowledge and skills measured by the test, the student’s performance must be assessed through an alternate assessment. The thorough review of the child’s performance used to reach this decision can serve as the alternate assessment if it is documented as part of the IEP process. The review must be recent and reliable. The review must also show how the child’s present level of educational achievement compares to the state academic standards for the subjects of reading, writing, mathematics, science, and social studies. To serve as the alternate assessment, the IEP team review must also be conducted within three or four months before the standardized test is given. More information about alternate assessment for children with disabilities under the IDEA can be found in DPI Information Update 98.14, Guidelines for Complying with the Assessment Provisions of the Individuals with Disabilities Education Act.

•
Test results are not the only information used to make major educational decisions involving students with disabilities. Test results are only part of the information used to understand a learner and to keep track of his or her educational progress.

9

Testing Accommodations

Tests and assessment programs can be changed in a variety of ways to allow students with disabilities to participate. It is important to understand that accommodations are changes that maintain the content and skills the test is designed to measure. Sometimes disabilities make it hard for a student to show what he or she actually knows and can do. Accommodations are used so that students with disabilities can show what they know and what they are able to do. Appropriate accommodations do not change the actual questions or content of the test. Accommodations often involve changes to the testing environment. Some examples are Braille or large print materials, the amount of time a student has to respond, the quietness of the testing room, help in reading instructions, or changes in the way a student responds to questions. Testing accommodations must be determined on a case-by-case basis for each student by the IEP team. Accommodations should make a test a more accurate measure of what a student knows and can do. Figure 1 gives some specific examples of commonly used accommodations.

Not all students with disabilities need testing accommodations to show what they know and can do. On the other hand, a small number of students with disabilities will be unable to participate in the test even with accommodations. These students generally have severe disabilities and, while their educational goals and learning activities are aligned with the state and district academic content standards, their results differ significantly from the performance standards of
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	Figure 1. Examples of Accommodations Frequently Considered

                Appropriate for Students with Disabilities

	Time Accommodations

•
Give a test in shorter sessions with more breaks or rest periods

•
Space testing sessions over several days

•
Give a test at a time most beneficial to a student

•
Allow a student more time to complete the test

Setting Accommodations

•
Give the test in a small group or individual session

•
Allow a student to work in a study carrel

•
Place the student in a room or part of a room where he or she is most comfortable

•
Allow a special education teacher or aide to give the test

Format Accommodations

•
Use an enlarger to help the student see the material

•
Use a Braille translation of a test

•
Give practice tests or examples before the actual test is given Help a student track test items by pointing or placing the student’s finger on items

•
Let the student use equipment or technology that he or she uses for other school work

Recording Accommodations

•
Use an adult to record a student’s response

•
Use a computer board, communication board, or tape recorder to record responses
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their grade-level peers. This small number of students will participate through an alternate assessment (several state and national reviews concerning alternate assessment suggest that approximately 10% to 20% of students with disabilities, or 1% to 2% of the total student population, would participate through an alternate assessment).

Alternate Assessment

An alternate assessment is an assessment that is used in place of the standard assessment taken

by most students. Like standard assessments, alternate assessment should measure what

students know and can do. The focus of learning for students who participate in an alternate

assessment is most likely different from state performance standards at the students’ grade level.

Students participate in alternate assessments when they cannot do at least some of The things measured on the standard assessment -even with appropriate accommodations. Alternate assessments measure student progress toward meeting educational goals and state standards.

Parent Involvement and Knowledge Is Important

Assessing all students is important and, at times, challenging. It requires knowledge of testing practices, test content, legal guidelines, and technical aspects of tests. It also requires a clear understanding of students’ learning goals and instructional programs. A good assessment system includes parents in the decisions about testing accommodations or alternate assessments. If you are interested in more information on including students with disabilities in testing programs or
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want more information on testing accommodations and alternate assessments, consider using

some of the following resources:

DPI Publications and Materials

Guidelines to Facilitate the Participation of Students with Special Needs in State Assessments. December 1998. http://www.dpi.state.wi.usloealspecneed.html

Information Update 98.14, Guidelines for Complying with the Assessment Provisions of the Individuals with Disabilities Education Act http://www.dpi.state.wi.us/dpi/dlSCa/ een/bul 98-14 .html

State of Wisconsin Department of Public Instruction

Office of Educational Accountability

125 South Webster Street

Madison, WI 53702

(608) 267-9111

Division of Learning Support: Equity and Advocacy

125 South Webster Street

P.O. Box 7841

Madison, WI 53702

(608) 266-1781

Books

McDonnell, L.M., McLaughlin, M.J., & Morison, P. (Eds.) (1997). Educating One and

All:
Students with disabilities and standards-based reform. Washington, DC:

National Academy Press.

Thurlow, M.L., Elliott, J.L., & Ysseldyke, J.E. (1998). Testing Students With Disabilities:

Practical strategies for complying with district and state requirements. Thousands Oaks, CA: Corwin Press, inc.
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Information Centers

National Center on Educational Outcomes (NCEO) 


University of Minnesota, 350 Elliott Hall, 


75 East River Road, Minneapolis. MN 55455. 


Phone 612-624-8561   FAX 612-624-0879

 
http://www.coled.umn.edu/NCEO

Fair Test: The Nationai Center for Fair and Open Testing

342 Broadway, Cambridge, MA 02139

Phone 617-864-4810   FAX 61 7497-2224

E-mail FairTest@aol.com

National Center for Research on Evaluation, Standards and Student Testing (CRESST)

UCLA Center for the Study of Evaluation

1320 Moore Hall/Mailbox 951522

Los Angeles, CA 90095-1522

http://www.cse.ucla.edu
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Appendix B

Accommodations that have the potential to invalidate a test score:

•
Reading a reading test

•
Using a calculator on a mathematics test that is designed to be a measure of mental computation

•
Using spelling tools on writing or language arts tests that score the correctness of spelling

•
Paraphrasing that changes the meaning of the text or consistently makes the material easier to read/comprehend

Note. Invalidation of a test score means that changes in the test presentation, content, or response format have resulted in changes in what the test measures. Therefore, the inference one makes from a given test score is inaccurate assessment

Appendix C

Decisions about the selection and use of testing accommodations requires IEP teams to know.....

· The Student’s abilities

· The Instructional Accommodations the student presently receives

· The Test (content, item type, & testing conditions) and the Skills Measured by the test

· The State’s Testing Guidelines

· What it means to Invalidate a test

score

· What testing accommodations have been used previously
Appendix D

What evidence do you use to decide if testing accommodations invalidate the test scores of an individual student?

Rely on district or state policy

—

Try out accommodations with students on a practice test

___

Compare a student’s test score with accommodations to his/her test score on similar test without accommodations


Rely on information from the test developer


Consult with other examiners to discuss whether accommodations you provided invalidated test results


Rely on your own observations and judgments about a student’s test performance


Use accommodations used in the classroom everyday to avoid invalidating test results Review the research literature on testing accommodations Rely on TEP brain trust to make judgment


Test the effects of individual accommodations on a curriculum-based test before using them regular test


Analyze whether the accommodations interfered• with measuring what the test measures


Consult a testing expert

Appendix E

The Assessment Accommodations Checklist (AAC) begins on the following page.

Assessing All Students:


What Every Parent of a Student with a Disability Needs to Know About Participation in Assessment Programs and Testing Accommodations
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